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1. INTRODUCTION 

The life of human beings consists of processes that begin with birth and continue throughout life, 
including combined cycles. The human being, who takes her/his place in life as a biological being that 
contains certain inherited and physical features that are not available at the beginning and emerges 
spontaneously, transforms into a psychological, biological and social being by including the features such as 
growth, development and maturation in the process [1]-[3]. In this process, human also shapes her/his 
transformation by making additions on the basic features that have already existed. It is known that in this 
process, positive behaviors and basic characteristics that emerge in humans are systematically acquired, and 
even the first cycle of change, coincides with the preschool period [4]-[6]. Therefore, pre-school education 
is of great importance in overcoming the personal change cycle that occurs in the pre-school period in a 
healthy way. 

Pre-school education, which is an important part of education systems aiming to raise qualified 
generations in line with the needs of societies, covers the education of all children in the 0-6 age range [7], 
[8]. Although the needs of the country and society are the primary priorities in the education systems of 
countries, the main priority in pre-school education is the needs of the child [9]-[11] Thus, while the 
preschool education process is being designed and planned, the individual characteristics of the children are 
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taken into consideration as the main factor and the design processes are shaped according to the individual 
characteristics of the children [12], [13]. Based on the understanding that the child is unique, this planned 
process accepts that children have their own individual characteristics, and is also affected by various factors 
such as maturation, development, growth and readiness level peculiar to the child [14], [15]. 

The level of development of a child is one of the primary factors that differentiate a child from other 
children in preschool education [16], [17]. Development is a complex process that includes the concepts of 
maturation, which includes the hereditary characteristics of the child, and growth, which includes the 
quantitative advance of the child [18], [19]. During the preschool education period, children are expected to 
show the developmental characteristics suitable for their age, and the preschool education program is planned 
according to these expectations [20], [21]. For example, a 4-year-old child should be capable of holding the 
pencil correctly, while a 6-year-old child should be capable of using the pencil efficiently [22]. For this 
reason, in preschool education programs, each age group is considered separately according to its 
characteristics. The values, concepts and achievements that should be given according to the characteristics 
of each age group in the preschool education process are specially planned. 

When we examine the pre-school education programs implemented throughout the world, it can 
seen that the age groups in the education program are mostly categorized in 3 different ways as 36-48 
months, 48-60 months and 60-72 months [23]-[25]. In the categorical framework created, self-care skills, 
cognitive, social-emotional, motor and language development characteristics are determined according to 
children, and separate instructions for each age group are included in the program according to the features of 
the determined developmental areas [26], [27]. While these instructions consist of simple behaviors at the 
beginning, they become more complex as the age level increases. Therefore, in pre-school education, 
children are first provided with basic developmental features that will enable them to maintain their lives, 
while social skills and values are provided in the future [28], [29]. However, if one examines the studies in 
the literature, it can be seen that the education provided in the age group categorized in the pre-school period 
is insufficient in revealing the social skills of children and creating value concepts [30], [31]. Researchers 
have stated that such insufficiencies can only be eliminated in a mixed-age environment and with pre-school 
education [32], [33]. 

It is very important to carry out joint activities with all age groups, to prepare the program of pre- 
school education and to plan the process for the lessons taught with mixed age groups in pre-school [34]. In 
pre-school education implemented with mixed age groups, it is aimed to boost the learning capability of 
young children by observing and imitating behaviors of older children, while older children gain a sense of 
responsibility and reinforce what they have learned while using teaching methods [35]. Thus, children in the 
mixed age group develop their empathy skills faster [36]. In addition, children in mixed age groups learn to 
share, respect each other's thoughts and behaviors and communicate more easily [37]. In some studies, it has 
been concluded that individual characteristics can be neglected and it can be difficult to control the education 
process when pre-school education is given to a group of children of different ages [38]-[40]. Considering all 
these opinions and research results, pre-school education programs implemented in countries should be 
developed in a way that is related to both categorized age groups and mixed age groups. 

Today, pre-school education is designed as mixed age groups and non-mixed age groups and 
education programs are shaped in this context. Although we are aware of the importance of continuing the 
pre-school education process with children of their own age and other age groups, pre-school education is 
generally provided in mixed age groups. Therefore, some problems arise regarding the acquisition processes 
of the behaviors expected to emerge in children in pre-school education. Hence, it is very important to know 
what the problems are with the mixed age group in the pre-school education. In this context, the problem 
sentence of the research was determined as “what are the opinions of pre-school teachers on mixed-age 
groups in pre-school education.” In addition, it was aimed to contribute to the research process by creating 
sub-problem sentences in the research: i) What are the benefits for the teacher of teaching in a mixed age 
group in pre-school education?; ii) What are the difficulties for the teacher of teaching in a mixed age group 
in pre-school education?; iii) What are the benefits of studying in a mixed age class in pre-school education 
for the student?; iv) What are the difficulties of studying in a mixed age group in pre-school education for the 
student?; v) What are the benefits of the mixed age group to the learning process in pre-school education?; 
vi) What are the difficulties of the mixed age group in the learning process in pre-school education?; and vii) 
How should the educational environment be arranged in a classroom with mixed age groups in pre-school 
education? The aim of this research is to determine the opinions of pre-school teachers about the education 
they provide to mixed age group in pre-school and to determine the contributions and difficulties of the 
education given to mixed age group in pre-school period to the teacher, student and learning process. 
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2. RESEARCH METHOD 
2.1. Research design 

This research was carried out using the case study design, which is one of the qualitative research 
methods, in which the data obtained from the views of preschool teachers about the problem situations 
created by the researcher are "examined in detail and the themes related to the situation are described" [41]. 
Besides, during the interviews and meetings with the teachers in the research, the opinions of the teachers 
about the mixed age group in pre-school education were recorded and analyzed later, and a case study design 
was also used in the research in order to describe the subject in depth, based on both the interviews and the 
analyzes made. 


2.2. Study group 

The study group of the research consists of 12 pre-school teachers working in schools affiliated to 
the Ministry of National Education in Kirikhan district of Hatay province. While creating the study group in 
the research, among all pre-school teachers, the study group was formed by selecting only the pre-school 
teachers who teach mixed age group with the criterion sampling method, which is one of the purposeful 
sampling methods. While forming the study group, a volunteer agreement was signed with the pre-school 
teachers who would participate in the research within the framework of ethical rules. The names of the 
teachers included in the study group were kept confidential during the study and the teachers were coded as 
K1., K2., K3., K4., ....... K12. 


2.3. Collection of data 

In the research, a semi-structured interview form was developed by the researcher and the research 
data were collected with this form in order to determine the opinions of the teachers about the education with 
mixed age group in pre-school education. While preparing the interview form, first of all, former researches 
and related literature on the subject were examined. In addition, expert opinions were used for the semi- 
structured interview form, which would be used as a data collection tool in the research. First of all, a draft 
form was developed based on previous research and interviews with pre-school teachers, then the opinions of 
3 assissant professor working on mixed age group in preschool education were received regarding the 
questions in the form, and the interview form and the questions in the form were corrected according to the 
feedback from the experts. Later, in order to eliminate the ambiguity regarding the questions, the questions in 
the form were revised with the help of 2 assissant professor working in Turkish teaching, and the questions in 
the form took their final form The semi-structured interview form created by the researcher was applied to 
pre-school teachers, so that data on the education provided by preschool teachers with mixed age groups 
were obtained. During the interviews with the teachers, the appropriate time period and the environment in 
which each teacher would like to conduct the interview were determined, and the answers given by the 
teachers to the interview questions during the interviews were recorded with a voice recorder. For the data 
collection process in the research, each teacher was interviewed for an average of 45 minutes. During these 
interviews, some teachers wanted to fill in the form developed for the research, and some teachers wanted a 
voice recording. In accordance with the wishes of the teachers, the wishes of each teacher were fulfilled. It 
took approximately 3 weeks to collect the research data. 


2.4. Analysis of data 

To analyze the data, firstly, audio data obtained from the participants related to the research 
problems were transferred to the computer. The codes were created in detail by the researcher, two teachers 
and two lecturers who are experts in the field of coding, using the content analysis method with the data 
transferred to the computer. Among the created codes, some codes were combined in the same code by 
reaching a consensus. The determined codes were also very effective in structuring the findings section of 
the research. 


3. RESULTS 
3.1. Findings related to sub-problem 

In the interviews with the teachers, it was understood that the teachers expressed various opinions 
about the benefits of teaching in preschool with mixed age groups, such as providing peer education and 
facilitating teaching. In order to make these more detailed, all the opinions of the teachers are shown in 
Table 1. 
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Table 1. What are the benefits for the teacher of teaching in a mixed age group in pre-school education? 


Code Participant Frequency 
Providing peer education K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11,K12 12 
Facilitating teaching K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11,K12 12 
Gaining a rich perspective K1,K2,K3,K5,K7,K8,K10,K11 8 
Accelerating the skill acquisition process K2,K4,K7,K8,K9,K11,K12 T: 
Gaining experience K2,K5,K7,K8,K10,K11 6 


According to Table 1, it can be seen that preschool teachers define the benefits of teaching in a 
mixed age group with five different codes as providing peer education, accelerating the skill acquisition 
process, facilitating teaching, gaining experience and gaining a rich perspective. All of the teachers agreed 
that teaching a mixed-age class was beneficial in providing peer education and facilitating teaching. In 
addition, 8 teachers stated that teaching a mixed age group helped them gain a rich perspective, and seven 
teachers stated that it was beneficial for them to accelerate the skill acquisition process. Six teachers stated 
that giving education to a mixed age group helped them to gain experience. Furthermore, in the research, it 
was concluded that the participants with the codes K2, K7, K8 and K11 expressed their opinions on all codes. 
Some of the views of preschool teachers regarding this situation are: 


“By implementing peer education in the mixed age group, the teacher can facilitate teaching by 
ensuring that students in the older age group help students in the younger age group.” (K2) 


“Working with different age groups in pre-school education, preparing the educational environment 
according to them, gives teachers positive experience and enriches their perspective.” (K5) 


“Sometimes events can get very complicated, but I'm trying to overcome it as much as I can, and I 
think it's an experience.” (K7) 


“Children are very good observers, they grasp everything instantly, they learn by observing their 
friends, they also make an extra effort when older children finish.” (K8) 


“In the process, they try to catch up with their friends, they learn not to give up. In fact, they learn 
most of the things that I didn't teach them from their friends.” (K11) 


3.2. Findings related to sub-problem 

In the interviews with the teachers, it was understood that they expressed various opinions about the 
difficulties of teaching in preschool with a mixed age group, such as the increase in the workload of the 
teachers, and the long preparation process. In order to make these more detailed and easier to understand, all 
the opinions of the teachers are shown in Table 2. 


Table 2. What are the difficulties for the teacher of teaching in a mixed age group in pre-school education? 


Code Participant Frequency 
Difficulties in implementing a joint educational plan K1,K2,K3,K4,K5,K6,K7,K8 K9,K10,K11,K12 12 
Inability to provide education appropriate to the level K1,K2,K3,K4,K5,K6,K7,K8,K9,K10, 12 
K11,K12 
Inability to maintain order in the classroom K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11, 12 
K12 
Increase in workload K1, K2,K3,K4,K5,K7,K9,K10,K11 9 
Long preparation process K2,K5,K7,K8,K9,K10,K11,K12 8 


In Table 2, all 12 teachers expressed their opinions about the difficulties in implementing a joint 
educational plan, inability to provide education appropriate to the level, and inability to maintain order in the 
classroom, and in this context, they stated that they had difficulty in teaching in a mixed age group in pre- 
school education. In the research, nine teachers stated that teaching in a mixed age group in preschool 
education increased the workload of the teacher, and eight teachers stated that teaching in a mixed age group 
in preschool education requires a long preparation process. It is another remarkable point that more than 50% 
of the teachers shared a common opinion regarding the difficulties of teaching in a mixed age group in pre- 
school education for teachers. Some of the views of preschool teachers regarding this situation are: 
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“As the mixed age group includes children from different age groups, we as teachers need a longer 
preparation period.” (K1) 


“Preschool teachers may find it difficult to find activities that are appropriate for the level of 
children in the classroom because what may be difficult for some students may be simple for 
others.” (K9) 


“I have a hard time preparing a plan because children with different developmental characteristics 
are together in a class. It is almost impossible to prepare a plan suitable for all of them.” (K10) 


“I have a class of 4, 5 and 6 year olds, I think a lot about which level I will address.” (K11) 


“I hand out the activities in the classroom, I make them do it silently, as soon as I turn my back, the 
older children either throw pencils or scribble on the papers of the younger ones, unfortunately this 
is a situation I often experience.” (K12) 


3.3. Findings related to sub-problem 

In the interviews with the teachers, it was determined that the teachers expressed various opinions 
about the benefits of being educated in a pre-school class with a mixed age group, such as accelerating the 
social absorption process and providing language development. In order to make these more detailed and 
understandable, all the opinions of the teachers are shown in Table 3. 


Table 3. What are the benefits of studying in a mixed age class in pre-school education for the student? 


Code Participant Frequency 
Accelerating the social acquisition process K1,K2,K3,K4,K5,K6,K7 K8,K9,K10,K11,K12 12 
Accelerating the emotional acquisition process K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11,K12 12 
Providing language development K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11,K12 12 
Setting an example to young children K1,K2,K3,K4,K6,K8,K9,K10,K11,K12 10 
Giving responsibility to older children K3,K5,K6,K7,K8,K9,K10,K11,K12 9 
Reinforcing the knowledge of older children K3,K4,K5,K6,K7,K8,K10,K11,K12 9 
Providing extensive learning opportunities K2, K5. K6, K9, K11, K12 7 


According to Table 3, all of the teachers stated that getting education with mixed age group in pre- 
school education is beneficial in accelerating the social acquisition process of the students, accelerating the 
emotional acquisition process and providing language development. While 10 teachers stated that it is 
beneficial to receive education with mixed age group in setting an example for younger children, nine 
teachers said that older children develop a sense of responsibility towards younger children and reinforce 
their knowledge. In addition, seven teachers coded as K2, K5, K6, K8, K9, K11 and K12 stated that receiving 
education with a mixed age group provides students with extensive learning opportunities. Some of the views 
of preschool teachers regarding this situation are: 


“Mixed groups have a great influence on the social improvement of children, they learn how to talk 
to children older or younger than themselves, and how to treat them.” (K1) 


“They don't just stick to what I teach, they learn other things every day, especially from children 
older than themselve.” (K4) 


“There are young children of foreign nationality in my class, they immediately learned Turkish from 
children who are Turkish, they showed great language development.” (K6) 


“In a mixed-age classroom, children can have a wide variety of learning environment, even if the 
younger ones do not start an activity, they can participate in the activity started by the older ones.” 


(K8) 


“Older children reinforce their knowledge while teaching the younger ones. It also supports the 
language development of different groups.” (K11) 
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3.4. Findings related to sub-problem 

In the interviews with the teachers, it was determined that the teachers expressed various opinions 
about the difficulties of getting education in a pre-school class with a mixed age group, such as lack of 
growth, pressure from older children. In order to make these more detailed, all the opinions of the teachers 
are shown in Table 4. 


Table 4. What are the difficulties of studying in a mixed age group in pre-school education for the student? 


Code Participant Frequency 
Lack of maturity K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11,K12 12 
Lack of growth K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11,K12 12 
Pressure from older children K1,K3,K4,K5,K6,K8,K9,K10,K11,K12 10 
Feeling inadequate of young children K2,K5,K6,K7,K8,K9,K10,K11,K12 9 
Feelings of failure in young children K1,K2,K5,K6,K7,K9,K10,K11,K12 9 
Reaction from older children K2,K3,K4,K5,K7,K8,K10,K12 8 
Lack of self-confidence in young children K1,K2,K4,K6,K8,K10,K12 7 


According to Table 4, it was determined that all of the teachers expressed their opinions that 
physical inadequacies such as lack of maturity and lack of growth made it difficult to study in a mixed-age 
class. Teachers participating in the research also noted that young children who study in a mixed-age class in 
preschool education experience pressure and reaction from older children, and this situation causes a sense of 
inability to achieve, lack of self-confidence in children and children see themselves as inadequate. Some of 
the opinions of preschool teachers regarding this situation are: 


“Mixed age groups may not be able to meet the needs of the individual, as the needs of each age 
group are different from each other.” (K4) 


“Since the needs and requirements of each age are different from each other, it can make education 
difficult to provide separate education for everyone in mixed age groups. Older children are 
developmentally ahead of younger children, so they naturally sometimes try to force younger ones 
to do whatever they want.” (K6) 


“Young children want to do the activities that I prepare for older children, but they cannot do it 
because they are immature, which makes them feel inadequate.” (K7) 


“Actually, it can be viewed from two different perspectives. In the joint activity, the older ones feel 
that they can do it, while the younger ones think that they are not able to do it.” (K8) 


“No matter how hard I try to prevent it, young children can be exposed to violence from older 
children while playing games, in the toilet or in the park.” (K11) 


3.5. Findings related to sub-problem 

In the interviews with the teachers, it was understood that the teachers expressed various opinions 
about the benefits of the mixed age group on the learning process, such as facilitating learning and producing 
common solutions. In order to make these more detailed, all the opinions of the teachers are shown 
in Table 5. 


Table 5. What are the benefits of the mixed age group to the learning process in pre-school education? 


Code Participant Frequency 
Facilitating learning K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11,K12 12 
Enabling demonstration method K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11,K12 12 
Completing the activity with peer support K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11,K12 12 
Producing different ideas K1,K2,K3,K4,K5,K6,K7,K9,K11 9 
Developing joint solutions K2,K4,K5,K7,K8,K10,K11,K12 8 


When Table 5 was examined, it was concluded that the teachers stated the benefits of the mixed age 
group in preschool education in five different ways as facilitating learning, enabling demonstration method, 
completing the activity with peer support, producing different ideas, and developing joint solutions. Teachers 
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reached a consensus on the benefits of mixed age groups in the learning process in pre-school education in 
terms of facilitating learning, enabling demonstration method, completing the activity with peer support. In 
addition, nine teachers stated that the mixed age group allowed different ideas to be produced during the 
learning process in a mixed age group, and 8 teachers stated that the development of joint solution proposals 
increased. Some of the opinions of preschool teachers regarding this situation are: 


“In the mixed age group, the teacher provides the support of the older children to the younger ones, 
ensuring that the activity is completed in a shorter time and more efficiently.” (K3) 


“Children give different answers to my questions. There was even an incident like this. While the 
younger one said it was a pity to the fact that the ant came out of the house and was very cold, the 
older one replied, " The ant shouldn’t have gone out, then.” (K5) 


“The fact that different children study in the same educational environment allows children to 
perform activities by seeing a friend or getting help from him. So I can have the opportunity to take 
care of children who are at a lower level.” (KT) 


“I have a crowded classroom, I usually sit the high and the low-level children side by side so that 
they can help each other.” (K9) 


“Older children understand the activity I give more easily, while younger children can understand it 
by looking at older ones, even if they don't understand me.” (K11) 


3.6. Findings related to sub-problem 

In the interviews with the teachers, it was understood that the teachers expressed various opinions 
about the difficulties of the mixed age group in the learning process, such as not being able to finish the 
activity on time, reluctance, and shyness. In order to make these more detailed, all the opinions of the 
teachers are shown in Table 6. 


Table 6. What are the difficulties of the mixed age group in the learning process in pre-school education? 


Code Participant Frequency 
Finishing the activity early K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11,K12 12 
Finishing the activity late K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11,K12 12 
Inability to provide quality co-education K2,K3,K4,K5,K6,K7,K8,K9,K10,K11 10 
Lack of materials suitable for all age levels K1,K3,K4,K6,K7,K8,K9,K10,K11,K12 10 
Reluctance K1,K3,K5,K7,K8,K9,K10,K11,K12 9 
Shyness K2, K4, K5, K7, K8, K10, K11, K12 8 


When Table 6 is analyzed, all of the teachers stated that in a mixed age group in preschool 
education, the students finished the activity early or the students finished the activity late, and this situation 
made the learning process difficult. In addition, 10 teachers stated that they could not provide quality 
education during the learning process and that there were not enough materials suitable for all age levels in 
their classrooms. Nine teachers stated that studying in a mixed age group caused reluctance during the 
learning process, eight teachers also stated that it caused shyness. Some of the opinions of preschool teachers 
regarding this situation are: 


“We are not able to provide an appropriate education for every student. Co-teaching is not possible 
under the conditions of my classroom.” (K2) 


“The problems do not end, let's say that I planned the full activity by working together and this time 
I can't find the material to match the age level of the activity. I live in the village and I do not have a 
chance to buy materials whenever I want.” (K3) 


“I generally prefer to divide the class into groups and give education according to age level. 


Because the younger children complete the same activity in a very long time, there is an immediate 
disorder among them, since the older children finish the activity in a shorter time.” (K9) 
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“If the opportunities are limited, we may have difficulties as teachers in terms of finding materials. 
Sometimes we cannot meet the needs of children and cannot provide efficient education.” (K10) 


“The teacher may not find an activity suitable for the level of the children in the class. The same 
activity may be easy for some students but difficult for others, in this case the student may feel bored 
or do not want to do the activity.” (K12) 


3.7. Findings related to sub-problem 

In the interviews with the teachers, it was understood that the teachers expressed various opinions 
about the educational environment in a mixed age group, such as an environment with multifunctional 
materials, an education environment with a wide area. In order to make them more detailed, all the opinions 
of the teachers are shown in Table 7. 


Table 7. How should the educational environment be arranged in a classroom with mixed age groups in pre- 
school education? 


Code Participant Frequency 
Environment with multifunctional materials K1,K2,K3,K4,K5,K6,K7,K8,K9,K10,K11,K12 12 
Environment enriched with audio-visual equipment K1,K2,K3,K4,K5,K6,K7,K8,K9,K11,K12 11 
Environment suitable for individual activities K1,K2,K4,K5,K6,K7,K8,K10,K11,K12 10 
Environment that allows free movement K1,K2,K4,K5,K7,K9,K10,K11,K12 9 
Spacious educational environment K1,K3,K4,K6,K8,K9,K11,K12 8 


According to the table, the teachers expressed a common opinion that the educational environment 
should have multifunctional materials in a mixed-age classroom. While 11 teachers expressed the 
environment code enriched with visual and auditory equipment in a mixed age group classroom environment 
in preschool education, 10 teachers expressed the environment code suitable for individual activities and nine 
teachers expressed the environment code that allows free movement. In addition, it was determined that eight 
teachers expressed their opinions on the educational environment code with a spacious educational 
environment. Some of the opinions of preschool teachers regarding this situation are: 


“The educational environment, in my opinion, should be arranged in such a way that it can appeal 
to any age group and it should be at a level that meets the needs of each group.” (K2) 


“It should be equipped with a lot of visual materials, first of all, there should be comfortable 
environments with rich materials where children can develop their newly learned skills.” (K5) 


“It should be a suitable environment where I can easily perform all activities in accordance with the 
development of children.” (K7) 


“The material is very important and it is one of the problems that I have experienced the most. 
Materials must be provided in the classrooms.” (K9) 


“We need classrooms equipped with visuals where children can move freely and produce their ideas 
easily.” (K12) 


4. DISCUSSION 

From the results of the research, it is seen that the education with mixed age group in the pre-school 
period has significant effects on the teacher, student and learning process. The teacher has the biggest share 
in arranging the teaching to be carried out in a mixed-age classroom [42]. Despite this, teachers have 
problems in preparing a plan for the teaching process in these classes. As a matter of fact, this situation has a 
negative effect on students, and as Güder et al. [43], Kural and Ceylan [44] have stated, it can cause 
behavioral problems to arise. Therefore, it does not seem possible for the quality of education given in a 
classroom where students with behavioral problems to rise above the specified standards. 

In the research, it is noteworthy that teachers have a dilemma of opinion against the way of teaching 
with mixed age. Accordingly, even if the results of the research show that the cognitive, social and language 
development of the students studying in a mixed age group is faster, it is likely that the students who are 
exposed to peer bullying will experience negativities in their development processes [45], [46]. However, it 
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should not be ignored that not all peer communication results in bullying, and the contribution of peer 
support to teachers and students in this process [47]—[50]. With this research, it can be seen that the quality of 
the plans prepared, the knowledge and skills of the teachers, the behavior patterns of the students and the 
quality of the teaching environment are the most important factors affecting the education done with the 
mixed age group in preschool education. It is important to determine the factors stated and to determine their 
effects on education with mixed age groups, in terms of being a guide for researchers and educators. 


5. CONCLUSION 

In the research, it has been determined that teaching in a mixed age group in preschool education 
provides benefits to the teacher in facilitating the learning process, providing a rich perspective and gaining 
experience. It has been determined that teachers have difficulties in preparing education plans and in the 
preliminary preparation process, and that they cannot provide appropriate education for all levels. In addition, 
it has been determined that these situations negatively affect the psychological health of teachers. 

In this research, it was concluded that the students studying in a mixed-age classroom were 
supported in all areas of development and gained responsibility, cooperation and adaptability. Another result 
is that students experience lack of self-confidence, low motivation and failure while studying in a mixed age 
group. It was also revealed that students were frequently exposed to peer bullying. Finally, in the research, it 
was concluded that the education environment in a mixed age group should have a wide, functional and 
original design. 

The age factor should be taken into consideration while giving education in a mixed age group in 
the pre-school period, and teaching should be carried out by taking into account the developmental 
characteristics of the children. For this purpose, different education plans should be prepared together and 
age-specific in accordance with the age range of the children included in the education, and these plans 
should be used alternately in educational environments designed as productive, functional and multi-purpose. 
In these educational environments, tactile, auditory and visual materials can be developed and used. In this 
context, supportive and entertaining additional activities can be prepared for both the older and younger age 
groups. Children in the older age group should also be provided with adequate peer support. Suggestions can 
be made for researchers who will work on this subject to take the opinions of other stakeholders such as 
school administrators and parents about such classes and to conduct research in such classes through 
"observation and action". This research, which was carried out at the pre-school education level, may 
contribute to the literature if it is carried out at other education levels. 
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